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Paradigm Shifts in the Language Education
Palicy Formation Process Toward Theory Development
Robert J. Fouser (Kyoto Univ.)

In his The Sructure of Stentific Revolutions, Thomes Kuhn (1962)

argued that progress in science occurs through sudden paradigm shifts thet
emerge from adow and steady erasion of empiricd support for the dominant
paradigmin reseerch. Kuhn'stheory of paradigm shifts has Snce been usad to
explain paradigm shiftsin abroad range of human endeavor.

Asaform of human endeavor, language education policy isaso subject
to paradigm shifts that affect sodiety asawhole Changesin sodd needs and
palitical leedership, for example, often cause paradigm shifts, some (though
not dl) of which affect language education policy. In thispaper, | will consder
the role of paradigm shifts in language education pdlicy with the following
research questionsinmind:

1) What forms do paradigm shiftsteke?

2) Whet causes paredigm shifts?

3) How doespalicy planning interact with paradigm shifts?

4) How do paradigm shifts affect various components of language
education policy?

5) How doesresstance to paradigm shifts manifest itsdf?

In this paper, "languages' refer to dl languages (native, foreign, second,
third, heritage, intranationd, dassicd, etc.) taught in schools, and “language
education palicy” refersto officid (nationa and locdl) palicy on the teaching
of languagesin schools.

To explore the role of paradigm ghifts in the formetion of language
education policy, | will draw on historica and current examples of paradigm
shiftsin a number of different educationd contexts (Audrdia, Hong Kong,
Irdand, South Kores, United States, and Vietnam, ec). In condudting the
andlyss | will refer to primary sources (official documents and Satigtics) and
secondary sources (news reports and research papers). Basad ontheandysis |
will develop answers, however speculative, to the research questions posed in
this paper, and basad on thase answers, | will posit atheory of paradigm shifts
in language education policy thet will hdp explain the qudlitative differences
in paradigm shiftsand the reections to them. | will conclude the paper offering

ahypothesis on the future direction of language education policy in Jgpan.
Reference: Kuhn, Thomas S, (1962). The Sructure of Scientific Revolutions
Chicago: Universty of Chicago Press

Foreign Language Teachingand
‘Communitiesof Practice
Okada, Yusuke (Graduate School, Ritsumeikan Univ.)



The notion of ‘Communities of practice (COP)', invented by Lave and
Wenger (Lave & Wenger, 1991), has been widdy accepted in a variety of
fidlds induding Language Education field because it changed the view of
learmning from the transmission of knowledge into the brain to a process of a
participation to COP. Thisideaof learning shed alight on aspects of language
learning which had been neglected by thetraditiondl ideaof it.

Thepurpose of the presentationisthefollowing 3 tatements:

1. Tdling how the nation of COP has been accepted in language
educationfidd.

2. Pointing out problems of researches or practices of COPin Foreign
language teeching.

3. Suggesting a Communities of Practice which fadlitates indirect
languagelearning, not direct languegelearmning.

The andyss of over 50 atides and books shows that the notion of
Communities of Practice hes been gpplied meinly as the following 2

gpproachesin languege education fidd:
1. An andyticd pergpective which examines how languages are
leamed in existing COP.
2. An educationd method that fadlitaes learners  linguidic
competence by having them paticipate in a teacher-made
community of practice.

Thefirg goproach can be taken when languagelearning is consdered as
asuboomponent to beafull pradtitioner inacommunity of practice.

The sacond approach can dso bedivided into 2 types oneisthat having
leamers participate in an exising Community of Practice in order to dose a
gap between what learners lean in a dassroom and what they encounter in
everyday life in Second Languege (SL) context, and another, in Foreign
Language (FL) context, isthat meking virtud SL environment as COP onthe
Net and have learmersuse atarget languege as a participation to the COP.

The problem of the second gpproach, espedidly in FL context, is that
there is little practice which shows how learners linguistic competence is
enhanced because of a participetion to COP. The reason for the problem is
because the focus was on making leamers use a target language, and other
important features to design COP, such as‘Domain’ and ‘ Practice, were not
conddered enough. The fact of the COP in the past practices was
‘Congdlationsof Practice!, not ‘ Communitiesof Practiog .

The gpplication of COP to Foreign Language Teaching should not be

only the theoreticd background of ‘Virtud Immerdon’. As a condusion, |
suggest a Community of Practice thet is having leamers acouire language
leaming srategies through the leaming a language, not learing a languege

through the use of thelanguege.
Reference: Lave, J & Wenger, E. (1991). Stuated Learning: Legitimate
Peripheral Participation. New Y ork: Cambridge University Press.
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Second Language Reading Profidency and

Firg Language Orthographic Effects on Second Language
Word Recognition

Akamatsu, Nobuhiko (Doshisha Univ.)

Focusing on the efficiency of processing the condtituent letters, the study

invedigated the degree to which L1 orthographic festures affect Japanee

leamers of English (LES) with diffeing L2 reading profidency. The

effidency of processing the condtituent letters was chosen s the target aspect

of L2 word-recognition skills because previous sudies often report that L2



readers with a non-phonologica L1 orthography (eg., Japanese, Chinese)
expaience a lage impact of L1 effects in this paticular aspect of
word-recognition processes. The main research question of the study wes
whether an increese in L2 reeding proficiency can reduce the degree of L1
orthographic effects on the effidency of processing the condtituent lettersinan
Englishword.

For the purpose of the study, case dternation (mixing lowercase and
uppercaee lettersin an dternating way) was conddered to be suitable because
the unfamiliar gppesrance of case-dternaing words forces one to pay
attention to sequences of individud contituent Ietters (Pagp et al., 1984). It
has been reported thet skilled reeders recognition of familiar words is not
dependent upon word-shape information; skilled reeders are not afected by
suchvisud digortion of words as case menipulation (eg., Adams, 1979).

Two groups of JEs (more and less proficient readers of ESL) were
asked to name lowercase and dtemating-case English words with varying
frequency and spdlling regularity. Reaction time and response-accuracy soores
were collected. The andyssused a2 x 2 x 2 x 2 factorid design, with
reeding proficiency in English (more proficient and less proficient), simulus
case-type (lower and dternating cass), imulus frequency-type (high and low
frequency) and simulus regularity-type (regular and exception words) s
factors.

Reslits underscored the robustness of the main effedts for four
varigbles word frequency, word regulaity, case type and L2 reading
profidency in both reection time and response accuracy. As expected,
high-frequency words were recognized more quickly and more accuratdy
than low-frequency words; regular words were processed more quickly and
more accurately than exception words Furthermore, lowercase words were
named more quickly and more accuratdy than dtemating-case words, more
proficient L2 readers recognized English words more quickly and more
accuratdy than lessproficient L2 reeders

An importart finding of this sudy wes that there was no satiticaly
sgnificant interaction between reading proficiency and case type in dther
word-recognition time or accuracy. - Regardless of differencesin L2 reeding

profidency, case dternation adversdy dfected the L2 word-recognition

performance (word-recognition gpeed and accuracy) of JLEs to the same
degree. This suggests that L2 processing experience produces little difference
intheefficiency of processing the condtituent lettersin an English word for L2
readers with a non-phonologicd L1 orthography, thereby underlining the

impact of L1 orthographic effects on L2 word-recognition processes.
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Characterigics Word Leves and
Authenticity Verification of the TOEFL vocabulary
Mizumoto, Atsushi (Graduate School, Ritsumeikan Univ.)
Taumatori, Chizuko (Graduate School, Birmingham Univ.)

TOEFL isnow widdy used asatest for assessing overdl profidency of
English. Chujo and Nishigaki (2003) reported thet thereisalarge gap between
English for Generd Purposss (EGP) and English for Academic Purposes
(EAP), namely TOEFL. The reason why Japanese test tekers have difficulty
getting high scores on TOEFL can be explained by their insufficient amount
of vocabulary. While their results were ingghtful, however, what types of
vocebulary are more likely to appear in TOEFL compared with other English
texts and how authertic it is from the view point of EAP were not fully
discussed in Chujo and Nishigaki’ s research. In thisstudy, weinvestigated the
characterigtics, word levels, and authenticity of the TOEFL vocabulary by
meens of comparing the word list obtained from the TOEFL corpus with
other word ligsand corpora.

Firgt, the TOEFL corpus was crested from severd TOEFL preparaion
méterids, and the total token resulted in more then one million words. Next,
with the aim of a comparison, a corpus consisting of academic texts wes
prepared. The Academic corpus prepared for this study indudes BROWN,

LOB, FROWN, FLOB, and Welington corpus academic-related segments.

Respective word lists for these corpora, the TOEFL corpus and the academic
corpus, were retrieved and then lemmatized with the help of a computer
program.

In order to examine the characterigtics of the TOEFL vocabulary, the
British Nationd Corpus high frequency list (Kilgarriff, 1996) was employed,
and a datigicd andyss log-ikdihood, was caried out to compare the
frequencies Word levd andysis wes conducted manly refering to
JACET8000. Academic Word Ligt (Coxhead, 2000) was induded as part of
authenticity verification Snce TOEFL iscommonly believed thet it isan EAP
test and itsvalidiity hasbeen well-proven.

The reauts of this study reveded that 1) so-caled TOEFL vocabulary
peculiar to TOEFL does exig, 2) word levels are not o different from other
generd English texts and 3) TOEFL is highly authentic in terms of
vocabulary and can be conduded thet it is EAP. The characteristics and word

levels will be further discussed a the presentation with more concrete

examples
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Maynard, K. S. (1993). Discourse Modality: Subjectivity
Emotion and Voicein the Japanese Language. AmdterdanyPhiladdphia
John Benjamins Publishing.
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shoot up

emergence ( ) completion eat
up throw up one' sfood up
Lincher (1983) up
increment( ) meke
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Lindner, Susan J. (1983) “A Lexico-Samantic Andyss of English Verb
Patide Condruction with OUT and UP” Doctord Dissartation,
reproduced by IndianaUniv. Linguistic Club.

A compar ative study of thetwo prepostionsin

Chineseand English—  (h§ and WITH
Yang, Demin (Graduate School, K obe City Univ. of Foregn Sudies)
Chinese leamers of English as well as English learners of Chinese tend
to admit such an inference: Since Chinese Fi(prep.) and English with (prep.)
share the comitative meaning, the two words should be equivdent. However,
things are not so Smple. Along the diachronic and synchronic axes, studies
are caried on in this paper. Diachronic study of Chinese preposition 1 is
mainly operated dong the line of grammaticdization. Sarting from atypica
verb in Archadc Chinese, i1, through the change of grammdticdlization,
becomesafunctiond lexemein Present-Day Chinese - apreposition with its
core meaning the comitative sense. Mgor mechanismsinvolved in the change
of thisword are pragmtic inferencing and reendysis. Origindly the English
preposition WITH isaprepostion in Old English, soits change doesnot seem
to be a typicd case of granmaticdization (or even not to be seen as a
grammaticalization change) according to the definition of grammaticaization.

But this word does and indeed hasits own history of change. Borrowing the



view point of Rhee (2003), the development of thisword can be summarized
by such mechaniams as ubjectification and frame-of-focus variation.
Synchronic sudies condgt of the syntactic and semantic comparisons and
contragts between the two ones in present Chinese and English languages
Theresultsshow that 1 and WITH do not differ so much in syntactic aspect
but nat in sementics. WITH keeps more semantic meaning then its Chinese
counterpart. The differences can be accounted for by the distinct festures of

thetwolanguages: oneisinflectiond and the other isisolating, in nature.
Maor references
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