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Background: Needs analysis in ESP (English for specific purposes) education
considers the learners” current or future professional, occupational or academic
needs. Most of the materials available are from English-based environments
or traditions. Whether or not they can enable leamers to express what they
truly intend to say if there were no language barrier has not been the subject of
much research. One specific area where more work is needed is that of the
question-answer period following a scientific presentation. ~ Students often say
that what is most difficult about a presentation is this QA period.

Aims: The main aim of the present study was to identify the types of questions
and comments arising during the QA period of masters’ degree research
presentations in Japanese and compare them with a QA session of poster
presentations in English and also with ESP teaching material. The rationale
was that the Japanese sessions would yield a range of questions and responses
without the handicap of using a language that was not the students’ native
language. The English equivalents could then be incorporated into the
teaching materials.

Subjects and Method: We audiotaped research presentations in Japanese and
transcribed the questions and comments during the QA period.  For the poster
session, notes were taken during the QA sessions with two professors from
overseas institutions in related fields. Both events took place in graduate
schools of two universities in the Kansai region with permission being granted
for this research from the university departments involved..

Findings: The most common type of question in the oral presentation sessions
was that of asking for clarification, followed by a request for more details.
Also rather common were negative comments and the giving of advice, most
likely due to the educational setting of the sessions.  As for student responses,
the most common were opinion statements, followed by the presentation of
supporting details. Expressions of agreement and backchanneling were also
frequent. Also found were admitting to a lack of knowledge or not having
done something which could have strengthened the report. For the poster

session, questions about specific details were the most common, due to the
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face-to-face nature of the encounters. Expressions for engaging the audience
were also important.

Conclusion:  The types of QA questions and comments identified can be
useful for developing teaching materials to help prepare students for QA

sessions for both oral and poster presentations.

(Hirai, 2003)
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Korean Education
2004 “A person of creativity is motivated to
venture into the unknown, seek variety at the cost of stereotype and is open to

change through contacts with other people and the outside world”

Languages Other Than English (LOTE)
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LOTE TOEIC730
As a growing number of companies and institutions have been using the
TOEIC Test as a yardstick for English proficiency of their employees, we also
LOTE

have had increasing opportunities to instruct office workers as well as university
students. Students’ purpose of taking the TOEIC Test is mainly for a better job.
Most workers, however, are forced to mark a certain score for promotion or
remuneration.
EFL
Last year, we had an opportunity to teach four adult students from a

nation-wide scale hospital and they are potential candidates for disaster relief
Creativity



activities abroad. Given 560 hours for four months, the students stayed at the
dormitory near the hospital and studied from Monday through Friday, ten to six,
in order to score over 730 in the TOEIC Test. This score was set by the hospital
asa minimum required standard to move forward to the next step of the training
program to be entitled to belong to the international rescue team.

As one of the results of this course, all the students marked more than the
required score, 730, when two months had passed. The highest student marked
960 and the lowest student scored 875, which means she notched up 395 points
from the score she marked before this course.

This report is based on our empirical research about the materials and the
approaches we used to improve the students’ scores of the TOEIC Test chiefly
through vocabulary and grammar leaming, listening and reading strategies. The
key words will include quantity, quality, authenticity, and repetition.
Furthermore the report includes our attempts how we tried to keep their
motivation for leaming English for those four months and encourage their
leamer autonomy after reaching the target score and even after completing the
course. After all we regard the students’ continuous enthusiasm for leaming

English as the success of this course.
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