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Enhancing Students  Presentation Skills  in Reading 

& Writing Classes  

 

   NAKAMOTO, Chizuru (Kyoto Notre Dame University,  

   Part- time Lecturer ) 

 

1. Background  

   Some students seem to take English as a routine 

work, namely repetition of exercises. With the use of 

regular English textbooks aiming at test taking 

ability, class presentations in English  reading and 

writing classes create d a positive image to English  

learning among the students. A nd this helped greatly 

to brush up communication skills of the students. In 

this presentation, several methods are observed and 

analyzed to lead the students ô presentations in 

English classes at a university. The class focuses on 

the use of objective and subjective perspectives and 

dialogue building processes in multi -dimensional 

facets, within a framework considered by Makino 

(2006).  

2. Objective  

   Group presentations are implemented in reading & 

writing class (for Non -English majors) over the years. 

To enhance the ability of self -expression and deliver 

messages effectively, a ñflexible ò and applicable 

English study system is needed to a large extent. 1) 
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Social F actor, 2) Life - long study factor and 3) 

Language teaching factor are thought to be the three 

important factors for language learning through the 

use of presentations.  

3. Means/Method 

   What are the effective methods to improve class 

presentations? An effe ctive method for class 

presentation is analyzed here.  

4. Observation  

   This presentation reports on 3 factors that are 

stated above.  Reports are mainly based on students ô 

feedback and questionnaires.  

5. Further study  

   Concerning facilitation of human  relations in 

class and to support language study, observation, 

analyzation and research of presentation activities 

in reading and writing classes are continued to be 

utilized.  Some measures should be taken for more use 

of presentation activities in class .  

6. Reference  
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Investigating the Construct of Productive 

Vocabulary: Comparing Different Measures.  

 

   CLENTON , Jon (Osaka University Graduate  

   School of Language and Culture)  

 

  This paper reports on a study designed to 

investigate  the productive vocabulary construct. The 

study compares findings from four measures of 

productive vocabulary : Meara and Fitzpatrick ôs 

(2000) Lex30, Laufer and Nation ôs (1995) Lexical 

Frequency Profile (L FP), the productive version of 

their Vocabulary Levels Test ( PLT) (1999), and an 

additional Brainstorm Frequency Profile (BFP) test. 

85 Japanese L1 learners of English took part in  the 

study. A huge variation in strength of correlation 

between the test sco res suggests that the tests may 

be measuring different aspects of knowledge in  spite 

of the fact that the published tests claim to be valid 

measures of ñproductive vocabularyò. A close 

examination of the measures raises several issues, 

the most important o f which appears to be that 

different test tasks call on quite different aspects 

of lexical competence. Indeed, concomitant d emands on 

a subject ôs grammatical competence and on receptive 

knowledge suggest that productive  vocabulary is not 

being assessed in isolation. A more detailed 

examination of  the measures suggests that the lexical 

activation process for each is quite different, and 

the tests cannot, therefore, be considered to measure 

the same thing. Some of the tests, by way of an example, 

appear to ca ll upon receptive understanding which may 

include, amongst others, knowledge of collocations 

and/or grammar. While this is inconvenient for those 

wishing to assess vocabulary knowledge of learners in 

a straightforward way, it offers potentially valuable 

in sight into the usefulness and validity of the 

productive vocabulary construct.  

References 

Laufer, B. & Nation, P. (1995). Vocabulary size and  

 use: lexical richness in L2 written production.  

 Applied Linguistics 16 , 307 -322. 

Laufer, B. & Nation, P. (1999 ). A vocabulary -size test  

 of controlled productive ability. Language Testing  

 16, 1, 33 -51. 

Meara, P. & Fitzpatrick, T. (2000). Lex30: an improved  

 method of assessing productive vocabulary in an L2.  

 System 28, 19 -30. 
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─ ∂╢ ─ ⌐ ∆╢ ─

│ ╘╠╣╢⅛  

(3) ─ ╩⁸ ─ ┼ ⌐  
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ⅎ╣┌ ⌐ ─√╘⌐⌂╢─⅛₉≤™℮ │⁸
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