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Improving Good Communication Skills
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Computer Classroom
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Enhancing Students Presentation Skils  in Reading

& Writing Classes

NAKAMOTO, Chizu({yoto Notre Dame University,

Part- time Lecturer )

1. Background

Some students seem to take English as a routine
work,namelyrepetitionofexercises. Withtheuse of
regular English textbooks aiming at test taking
ability, class presentationsin English readingand

writingclasses  create da positiveimageto  English
learningamongthestudents.A  ndthishelped greatly
tobrushup communication skills of the students. In
this presentation, several methods are observed and
analyzed to lead the students & presentations in
Englishclassesatauniversity. Theclassfocuseson
the use of objective and subjective perspectivesand
dialogue building processes in multi -dimensional
facets, within a framework considered by Makino
(2006).
2. Objective

Group presentations are implemented in reading &
writingclass(forNon - Englishmajors)overtheyears.
Toenhancetheabilityofself - expressionanddeliver
messages effectively, a  fflexible 0 and applicable

English study systemis neededtoalarge extent. 1)



Social F actor, 2) Life  -long study factor and 3)
Languageteachingfactorare thoughttobe thethree
important factors for language learning through the
use of presentations.
3. Means/Method

What are the effective methods to improve class
presentations? An effe ctive method for class
presentation is analyzed here.
4. Observation

This presentation reports on 3 factors that are
statedabove. Reportsare mainlybased onstudents 6
feedback and questionnaires.
5. Further study

Concerning facilitation of human relations in
class and to support language study, observation,
analyzation and research of presentation activities
in reading and writing classes are continued to be
utilized. Somemeasuresshouldbetakenformoreuse
of presentation activities in class
6. Reference
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Investigating the Construct of Productive

Vocabulary: Comparing Different Measures.

CLENTON, Jon (Osaka University Graduate

School of Language and Culture)
This paper reports on a study designed to
investigate  theproductivevocabularyconstruct. The
study compares findings from four measures of
productive  vocabulary: Meara and Fitzpatrick &
(2000) Lex30, Laufer and Nation & (1995) Lexical
Frequency Profile (L FP), the productive version of
their Vocabulary Levels ~ Test ( PLT) (1999), and an
additional Brainstorm Frequency Profile (BFP) test.
85 Japanese L1 learners of English took partin the
study. A huge variation in strength of correlation
betweenthetestsco res suggests that the tests may
be measuringdifferentaspects of knowledgein spite
ofthefactthatthe publishedtestsclaimtobevalid
measures of fproductive vocabularyad A close

examination of the measures raises several issues,

the most important o  f which appears to be  that
differenttesttaskscallon quite differentaspects
oflexicalcompetence.Indeed,concomitantd emandson

a subject & grammatical competence and on receptive
knowledge suggest that productive  vocabulary is not

being assessed in isolation. A more detailed
examinationof themeasures suggests thatthelexical
activation process for eachis quite different, and
thetestscannot,therefore,beconsideredtomeasure
thesamething.Someofthetests,bywayofanexample,
appeartoca lluponreceptiveunderstandingwhichmay

include, amongst others, knowledge of collocations

and/orgrammar. While thisisinconvenientforthose

wishingtoassessvocabularyknowledgeoflearnersin

astraightforwardway,itofferspotentiallyvaluable

in sight into the usefulness and validity of the

productive vocabulary construct.
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Some Problems with Prepositions : A Corpus based

Analysisof Hrorsin  Academic Papers
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Enhancing Communication Skils with Bodily - Kinesthetic

Intelligence  in Multiple Inteligences Theory  : A Case of
AICJ Junior High School
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Dealing with Diversified English - proficiency Levels among University Students
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